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Classmates Not Cellmates
Effective School Discipline Can Improve
Student Success and Cut Crime in Mississippi
SUMMARY
Take a look at school discipline in Jackson and Biloxi schools, and you’ll see the dawning of a whole new day. Building
on a strong commitment to reduce suspensions and expulsions, schools throughout these communities are implementing
research-based practices that effectively address problematic student behaviors within school environments so students,
particularly boys of color, can stay in school and on track for graduation and life success.
While there are many reasons to cheer this new direction, Mississippi’s law enforcement leaders foresee a promising
future with greater public safety for our communities and better opportunities for students to avoid involvement in the
criminal justice system. Although we believe schools must have the authority to suspend, expel or take other school action
when dealing with weapons offenses, violent crimes or drug sales, we agree with educators who know that relatively
minor offenses, such as talking back to a teacher or using inappropriate language, can be better addressed with alternatives
to out-of-school suspensions, expulsions or referrals to special schools for student offenders.
In fact, there are proven and promising ways to help students with challenging behavior before they come into contact
with the principal or law enforcement. These approaches can help reduce suspensions and expulsions while ensuring that
schools are safe and supporting improved learning outcomes. They include:

•
•
•

•
•
•
•

The Good Behavior Game;
Incredible Years’ Dinosaur
School;
Positive Behavioral
Interventions and Supports
(PBIS);
Triple P;
Restorative Justice;
Positive Action; and
Social-emotional skills
curricula, including the
Becoming a Man program.

Proven and promising approaches to improving students’ behavior are already being implemented in many Mississippi
school districts. In the Jackson Public School District, for example, many schools are beginning to use the Good Behavior
Game, PBIS and Restorative Justice interventions.
When school administrators and teachers have the tools they need to reinforce positive behaviors and reduce
disruptive student behavior, they will have more time for effective instruction. In addition to trainings for teachers and
administrators, many of these approaches can involve trainings for School Resource Officers. These changes can help to
address the fact that 40 percent of Mississippi teachers currently report that student misbehavior, tardiness or class cutting
interferes with their teaching.1

One way schools can support these approaches is by outlining them in the student handbook as alternatives to suspension
and expulsion for minor infractions. These strategies are relatively inexpensive and can often be supported through existing
funding channels.
Another way school and law enforcement leaders can reduce suspensions or expulsions and referrals to the juvenile justice
system is by developing a Memorandum of Understanding agreement or MOU. This is a document that outlines shared
goals of a partnership between local law enforcement and schools and the responsibilities of each party. In Rochester, New
York, a closer relationship between schools and law enforcement to promote positive behavior has helped to cut school
arrests by 70 percent and long-term suspensions by 80 percent within just four years.2
As law enforcement leaders, we are not experts on exactly which positive-behavior program is best for each school. But
the research shows helping children behave better helps students learn and prevents later crime while saving society
money. When students are successful in their academic pursuits, stay in school and avoid the streets, they are unlikely to
come to the attention of law enforcement. This is how, together, we will build safer communities.

The Solutions

Classmates

You can help students learn to behave
better through:

Not Cellmates

The Good Behavior Game
Teachers divide an elementary school class into groups that
compete to behave well in order to earn simple privileges, such
as lining up ﬁrst for recess.

We can prevent crime by more often addressing
behavior problems in school, not on the streets.

The Incredible Years’ Dinosaur School
Teachers of pre-k through 1st grade children use small group
activities, puppets, picture cue cards and games to teach
school rules, anger management skills and social skills.

The Problem
Students who are suspended or
expelled are 3x more likely to
become involved in the juvenile
justice system.

Mississippi has the 2nd highest
rate of middle and high school
suspensions in the nation.

nd
2
highest

African American male students
are 2.5x more likely to be
suspended than white male
students in Mississippi.

In Mississippi, 70 percent of
incidents that violate school policy
are punished by suspension, even
though most are unrelated to
illegal activities.
#$%&!

2.5x
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Positive Behavioral Interventions and Supports
A school-wide prevention strategy for improving behavior and
school climate. Schools create three to ﬁve clear behavioral
expectations and rules that all students and teachers know.
Triple P
A program in schools and other settings that offers
parents a newsletter or group sessions with techniques to
guide their children’s behavior in positive directions.
Restorative Justice
Brings together the offender(s) and those harmed to work
together to ﬁnd solutions to repair the damage and come
up with an appropriate solution.

Positive Action
A school-based social-emotional education program that
teaches children that their positive behaviors can reinforce
more positive behaviors in themselves and others.
Social-emotional skills curricula, including the Becoming a
Man Program
BAM teaches middle and high school boys of color
social-emotional skills through small-group sessions held
once a week at their schools.

Classmates Not Cellmates
Effective School Discipline Can Improve
Student Success and Cut Crime in Mississippi

We Cannot Accept Dangerous Behaviors in Our Schools
Law enforcement leaders firmly believe that crime and violence
have no place in our nation’s schools. Every child should feel
safe at school and not have their learning disrupted by classroom
disorder or discipline problems. However, research shows that
this is not the case for many school children today. Eight percent
of high school students in Mississippi report that they missed
at least one day of school in the last month because they felt
unsafe at school or on the way to school. Nine percent report that
they have been threatened or injured with a weapon on school
property in the past year.3 In Jackson, 10 percent of incidents that
violate school policy involve illegal activities—a higher proportion
than many other districts in the state.4

In the Jackson Public
School District from 20012011, only 10 percent
of incidents on school
grounds were related to
drugs, weapons, assault
or theft but approximately 90
percent were punished by an outof-school suspension.

While most discipline incidents are relatively minor, there
are serious issues in some schools. Nationwide, five percent of
students ages 12 to 18 were victimized at or on the way to school
in 2012 (approximately half because of theft and half due to a
violent crime).5 Nationwide, half of violent incidents at schools
occur in just eight percent of schools. Serious violent incidents –
such as sexual assault, robbery and aggravated assault – are even
more concentrated, with the majority of incidents occurring in
less than two percent of schools. These schools have persistent,
major violence and discipline problems that must be forcefully
addressed. Thankfully, such incidents are decreasing. According to
data from the U.S. Department of Education, the rate of violent
incidents in U.S. schools fell by a quarter between the 2003-04
school year and 2009-10.6

suspension declined by 14 percent between the 2009-10 and
2011-12 school years. In the Jackson Public School District, the
trend went in the other direction: 8.2 percent of students received
at least one out-of-school suspension during the 2011-2012
school year, up from 7.1 percent of students in 2009-10.8 The rate
in the most recent years may be coming down because Jackson
has begun to make more efforts to address this problem, but more
progress is still needed.9

TOO MANY SUSPENSIONS ARE FOR
MINOR REASONS
Overall, 16 percent of Mississippi middle and high school
students and five percent of elementary school students received
at least one out-of-school suspension in 2011-2012, the most
recent school year for which data is available.7 Many students
are suspended more than once and some are suspended many
times during the year. While suspension and expulsion rates have
remained relatively steady over the past decade in Mississippi, the
proportion of students who received at least one out-of-school

While students certainly should not be disrupting class,
suspending or expelling them for minor incidents is often not the
best solution. When students are suspended or expelled for such
behavior, the primary result is a missed opportunity for learning
typically without addressing any underlying issues contributing
to the misbehavior. And putting troubled kids out on the streets
without constructive adult supervision is a recipe for greater
misbehavior and crime.
Dr. Willie Killins, Jr.,
Principal of Wingfield
High School in
Jackson, reports that
his school’s out-ofschool suspensions
decreased 94 percent
between fall of 2013
and fall of 2014.
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Mississippi Suspension Rates by Race
SUSPENSION RATES VARY WIDELY
BY RACE
In Mississippi, boys and young men who are African American
are nearly three times more likely to be suspended from school
than males who are white.10 Why are there such disparities?
There is research showing that racial disparities do not appear
to be simply due to higher levels of serious misbehavior by
some groups of students. However, a thorough analysis of the
various reasons behind these disparities is beyond the scope of
this report. Whatever the underlying cause of such disparities,
schools with clear, positive disciplinary expectations and
responses appear to have fewer problems with disproportionate
suspensions. (See page 5 for more information on alternative
solutions.)

SUSPENSION RATES VARY BETWEEN
DISTRICTS
Out-of-school suspension rates also vary considerably, even
across districts with similar students. One of the most critical
findings of a study done in Texas was that schools have the
power to mitigate students’ misbehavior and reduce the need
for suspensions and expulsions in the first place – if they take
proactive, preventative measures. For instance, schools with
similar characteristics, including school performance and the
racial/economic composition of the student body, varied greatly
in how frequently they suspended or expelled students. Half of
schools had discipline rates that were consistent with what would
be expected based on their student and school characteristics. But
the other half of schools had actual discipline rates much higher
or lower than would be expected.11
An analysis of 30 Mississippi school districts from 2001 to 2011
found that out-of-school suspensions were used as a disciplinary
tactic in approximately 40 percent of discipline cases. The Jackson

Whatever the underlying
cause of racial disparities,
schools with clear,
positive disciplinary
expectations and
responses appear to
have fewer problems with
disproportionate suspensions.
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Percent of Middle and High School Students Who
Received At Least One Out-of-School Suspension,
2011-2012

African American

23%

White

9%

Hispanic

7%

Asian/ Pacific Islander

3%

Source: UCLA analysis of 2011-12 U.S. Department of Education data

Public School District was one of five districts using out-ofschool suspensions to respond to infractions 80 to 100 percent of
the time. Meanwhile, other districts were well below the average:
the Biloxi district, for example, used out-of-school suspensions to
punish incidents only 17 percent of the time.12

LASTING CONSEQUENCES
Law enforcement leaders know that we must stop these discipline
problems before students end up on the streets. The consequences
of student misbehavior that is improperly addressed do not stop
at the schoolhouse door. Students can go on to commit more
serious offenses unless successful interventions are provided.
Simply suspending or expelling students does not solve students’
behavior issues. Students expelled and sent home or to the streets
face long odds of success. A Centers for Disease Control and
Prevention study found that out-of-school 12- to 19-year olds
were more likely to be involved in a physical fight, carry a weapon
and engage in risky behaviors like drug use.13
If students drop out of or are removed from school, they are
more likely to become involved in crime. Ultimately, high school
dropouts are eight times more likely to be incarcerated.14 While
staying in school even one year longer reduces the likelihood that
a youngster will turn to crime, graduating from high school has
a dramatic impact on life outcomes. Research suggests that a 10
percentage point increase in graduation rates reduces murder and
assault rates by about 20 percent. A 10 percentage point increase
in graduation rates would prevent approximately 3,400 murders
and over 170,100 aggravated assaults in the U.S. each year. 15
Nationwide, almost 70 percent of state prison inmates have not
received a high school diploma.16

Percent of violations of school policy
that led to an out-of-school suspension,
2001-2011
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Source: Children’s Defense Fund, 2012

The roots of this disheartening outcome may begin as early
as elementary and middle school and grow over time. A
groundbreaking study of Texas middle and high school students
found that students with suspensions or expulsions were more
likely to struggle academically and come into contact with the
juvenile justice system. The study found that almost 60 percent
of students statewide were suspended (in- or out-of-school)
or expelled at least once between 7th and 12th grades. Nearly
15 percent of the million students followed were suspended
or expelled more than 10 times over this period. As is typical
nationwide, most disciplinary actions were at the discretion of
school officials, usually in response to violations of local schools’
conduct codes. Only three percent of the disciplinary actions were
mandated by state policy.
This unique Texas study controlled for over 80 factors – like prior
disciplinary history, school practices and student characteristics
– that might influence whether a student was suspended (in or
out-of-school) or expelled. Compared to similar students with
no suspensions or expulsions for misbehavior, middle and high
school students with discretionary suspensions or expulsions for
misbehavior were:
•

Nearly three times more likely to be in contact with the
juvenile justice system the following year. One-quarter
of students who were involved in the school disciplinary
system (including students subject to a mandatory
removal from the school) had contact with the juvenile
justice system, compared to just two percent of students
without disciplinary actions.

Ultimately, nearly 10 percent of those students with at least one
disciplinary contact dropped out of school, compared to just 2
percent of students with no disciplinary action. Among students
disciplined more than 10 times, only 40 percent graduated from
high school during the study period.
These disciplinary actions did not impact students equally.
African-American students had a 31 percent higher likelihood
of a school discretionary action (non-mandatory responses),
compared to otherwise identical white students. Similarly,
students with emotional disturbances were a quarter more likely
to be suspended or expelled for a discretionary offense than
children without disabilities.23

Students who are
suspended or expelled are
almost three times more
likely to have contact with
the juvenile justice system.
–Council of State Governments, 2011

Twice as likely to be held back in school. Thirty-one
percent of students disciplined one or more times
repeated their grade at least once.
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Alternative Solutions
Fortunately, evidence-based approaches can effectively improve
students’ behavior and improve school-wide academic outcomes,
while minimizing the use of unnecessary suspensions and
expulsions. Schools need an array of disciplinary approaches
to address situations appropriately, as they arise. Schools also
need far better data on students’ behavior and attendance.
Comprehensive data systems and early warning systems can help
identify students in need of extra support to avoid getting kicked
out or dropping out, based on factors like grades, attendance and
disciplinary history. Additional intervention approaches include:

CLASSROOM MANAGEMENT
STRATEGIES
Given the high level of suspensions in the state, it is no surprise
that 40 percent of Mississippi teachers currently report that
student misbehavior, tardiness or class cutting interferes with
their teaching.18 Teachers cite help in classroom management as
one of their top two professional development needs.19 Teachers
clearly need support and a range of responses for dealing with
student misbehavior.
The Good Behavior Game is a relatively inexpensive, elementary
school classroom-wide intervention in which a class is divided
into groups and the groups compete to behave well in order to
earn simple privileges for their team, such as lining up first for
lunch or recess. The approach, implemented by teachers, uses
positive peer pressure to improve aggressive/disruptive classroom
behavior and prevent later criminality. By developing students’
self-control, later outcomes can be improved.

Children assigned to first grade classrooms without the Good
Behavior Game and an enhanced curriculum had a 37 percent
higher risk of suspension in sixth grade than children in classrooms
with those elements. In eleventh grade, the students left out had
2.5 times higher risk of recent suspension than those with the
Good Behavior Game and enhanced curriculum, and the program
also cut conduct disorders (a behavioral disorder with high
correlation to delinquency) and experimentation with illicit and
hard drugs by more than half.20
Mississippi districts including Jackson Public Schools have
started to implement the Good Behavior Game, but adoption is
not yet widespread. Schools should continue to expand this costeffective intervention.21
The Incredible Years is an approach that helps teachers manage
the classroom environment. The Incredible Years has long been
known as a proven parent training and child training approach
for young children with severe early behavior problems. But
researchers have now developed a teacher-led classroom
management curriculum, Dinosaur School, which can be used
as a prevention approach with all students in the early grades,
not just those with severe behavior problems. Teachers work
with children in small group activities and through vignettes,
incorporating puppets, picture cue cards for non-readers, games
and homework activities. Topics addressed include learning
school rules, anger management, social skills and communication
skills. One evaluation found that after 30 classroom lessons per
year for preschoolers, kindergartners and first-graders, teacher
use of positive classroom management strategies increased and
students showed more emotional regulation and fewer conduct
problems. The study found that Dinosaur School led to the
greatest improvement for the kids who started with the highest
levels of conduct problems. Similar improvements were seen for
students with very poor initial levels of school readiness.22

SCHOOL-WIDE STRATEGIES AND
CURRICULA TEACHING POSITIVE
BEHAVIOR
Positive Behavioral Interventions and Supports (PBIS), also
known as School Wide Positive Behavioral Support (SWPBS),
is a universal, school-wide prevention strategy for improving
behavior and school climate. PBIS is being implemented in schools
throughout Mississippi, including some schools in the Jackson and
Biloxi districts.23 PBIS uses a three-tiered public health model to
create primary (school-wide), secondary (targeted) and tertiary
(individual) systems of support. At the universal level, schools
create three to five clear behavioral expectations and rules that all
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students and teachers know. Responses to inappropriate behavior
are clearly defined, such as a teacher response – like a warning,
time out, privilege loss or parent contact – versus sending a student
to the principal’s office or suspension or expulsion. Teachers and
school leaders implement a rewards system to encourage students
to exhibit positive behavior and be leaders for their peers. Students
receive points or token rewards for positive behavior and are
recognized periodically for their success. Research shows this is a
promising approach.24
A review of Social-emotional skill curricula showed they are also
promising. These curricula or stand-alone programs help students
proactively learn and practice valuable social-emotional skills like
empathy, stress-management and problem-solving. The review of
over 200 school-based, school-wide social and emotional learning
programs found that participants demonstrated better socialemotional skills, fewer conduct problems and had lower levels of
emotional distress. Academic performance was also improved,
with participants scoring 11 percentiles higher on achievement
tests. To be successful, such programs must be well implemented
and include the “SAFE” criteria – Sequenced, Active, Focused,
Explicit. Researchers believe that programs are more likely to
be effective if they include a sequenced step-by-step training
method, use active forms of learning, focus on skill development
and specify explicit learning goals.25
One such curriculum, the Becoming a Man program, teaches
middle and high school boys of color social-emotional skills
through small-group sessions held once a week at their schools.
The key elements of the Becoming a Man program include
“integrity, accountability, self-determination, positive anger
expression, visionary goal setting and respect for womanhood.”26
A large randomized trial in Chicago showed that when Becoming
a Man was paired with afterschool sports activities where
students could try out the lessons learned, it reduced placements
in juvenile justice schools by 53 percent a year later and cut
arrests by 40 percent during the program year. The program
also improved academics enough that the authors were able to
estimate that the intervention would raise the student’s future
high school graduation rates by five to nine percentage points. A
relatively inexpensive approach, Becoming a Man costs $1,100
per participant with benefits to society of at least $3,600 due to
the crime reduction results during the program year alone.27
The Positive Action program is a K-12 school-based socialemotional education program that teaches children that their positive
behaviors can reinforce more positive behaviors in themselves
and others. In one study of students from at-risk schools, Positive
Action produced academic gains (for example, a 50 percent relative
improvement in the number of kids who score proficient in the state

Jackson is acting to reduce
suspensions and expulsions

The Jackson Public School District (JPSD) is committed
to fully implementing school-wide Positive Behavioral
Interventions and Supports (PBIS) to reduce out-ofschool suspensions and expulsions. Many of the schools
in the district are currently practicing school-wide
approaches like PBIS, as well as classroom management
strategies including the Good Behavior Game.
George Elementary School is a model school in
the district, effectively practicing positive behavior
approaches. Located in one of the poorest communities
in the city, George Elementary is defying all expectations.
The JPSD Police Department works with the
JPSD Administrators to follow intervention strategy
recommendations, which are research-based, outlined
in the Mississippi Department of Education School
Safety manual. JPSD utilizes a Response to Intervention
(RTI) model—a system for identifying and providing
help to students with learning or behavior problems.
This includes a Teacher Support Team (TST) that is
responsible for developing and monitoring researchbased interventions. It is staffed by an Executive Director
focused solely on the management and implementation
of positive approaches.
The district is currently embarking on Restorative Justice
training for teachers and administrators.
Source: Personal communication with Jed Oppenheim, Jackson PSD
Board of Trustees, on April 16 and Chief Gerald Jones, PSD Office
of Campus Enforcement Jackson, on April 20; JPS Student Code of
Conduct, 2014-2015.
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Biloxi is moving towards supporting more positive behaviors

The Biloxi Public School District (BPSD) is committed to fully
implementing school-wide positive behavioral management
approaches to school discipline, as well as classroom management
strategies. Many of the schools in the district are currently practicing
school-wide approaches like PBIS. BPSD is also in the process of
bolstering the language in the student handbooks to encourage the
use of more proven and promising evidence-based programs when
possible, in place of suspensions.
Additionally, all BPSD teachers are trained in the promising “Conscious
Discipline,” approach. A before and after survey was administered on
12 students. The children exposed to the program showed statistically
significant improvement in behavior showing marked decreases in hyperactivity, aggression, and conduct problems.
BPSD currently utilizes the intervention program called the Teacher Support Team (TST), working with the BPSD Police
Department to help the students positively address challenging issues, while remaining in the school environment.
Further, BPSD has created a program called “Mission Graduation,” a mentorship support program that pairs students with law
enforcement and other leading community stakeholders, to help them achieve success.
Source: Personal communication with Dr. Glenn Dedeaux, BPSD Student Services, on February 24, 2015, Chief Paul Cannette, BPSD Campus Police, on April 21, 2015
and Dr. Janice Wilson, BPSD Assistant Superintendent on April 21, 2015.

Biloxi Public School District’s Chief Paul Cannette
explained: Biloxi’s version of PBIS rewards
students with a badge for a combination of good
behavior and academic achievement. That allows
special privileges of eating lunch in the school’s
courtyard, plus 20 minutes of free time, at the end
of the school day.

math test), dramatic cuts in suspensions (73 percent less), reductions
in frequent fighting (23 percent vs. 33 percent), and a cut of more
than half in the number of young people who reported having
carried a gun (4.5 percent vs. 10.7 percent).28
Restorative justice in schools is another alternative to typical
school discipline approaches that is used in some Mississippi
districts and just starting to be implemented in Jackson.29 It
seeks to “encourage accountability, repair harm, and restore
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relationships.”30 A primary component of restorative justice
is the use of circles, which bring together the offender(s) and
those harmed and gives them the opportunity to sit down to
discuss the issue and work together to find solutions to repair the
damage and come up with an appropriate solution. Examples of
solutions include a written apology from one student to another,
an agreement between students to avoid the behaviors that led to a
conflict or an agreement for students to help teachers with chores.31

Becoming a Man

Bullying

“The findings from this study [of Becoming a Man] are
vitally important for [every] city seeking to reduce crime
and violence. The best strategy is to deal with crime and
violence before they happen, and this study has proven
that prevention is possible.”

Bullying is a major school discipline problem in many
schools. Twenty percent of high school students in
Mississippi report being bullied at school. Bullying is
often the entry point to more serious crime and a sign
of serious discipline issues. Boys who bully at school at
least once per week are 5 times more likely to carry a
weapon to school than children who do not bully. One
study showed that 4 out of 10 boys who bullied others
as kids had three or more convictions by the time they
turned 24.42

– Garry McCarthy, Superintendent,
Chicago Police Department
Source: University of Chicago

An International Institute for Restorative Practices 2009
presentation highlighted before-and-after success stories of
school-wide restorative justice in 10 schools in the United
States, Canada and England, with meaningful to very impressive
reductions in problem behaviors and suspensions.32
An earlier, 2007 review by Lawrence Sherman and Heather Strang,
top researchers in the field, found that when restorative justice
programs were not fully implemented there were no significant
differences in results between schools implementing restorative
justice and control group schools. But, in the minority of schools
where the effort was more fully implemented and for a longer
period, the whole-school restorative justice model produced
significant results in reducing discipline problems compared
to control group schools.33 Taken together, this indicates that
restorative justice is certainly a promising approach that deserves
to be more carefully studied and more widely disseminated if those
studies confirm these very promising results.

PARENT ENGAGEMENT STRATEGIES
Triple P, a positive parenting program offered to all parents
in schools and other settings, is an inexpensive way to provide
age-appropriate tools and techniques for parents to guide
their children’s behavior in more positive directions. Triple P is
delivered in whatever dose parents choose—from a newsletter to
10 weeks of group classes for parents of children with especially
challenging behavior.
The Triple P system was tested in counties throughout South
Carolina with funding from the Centers for Disease Control
and Prevention. For the thousands of children served in the
counties randomly assigned to receive the efforts compared to
the counties left out, Triple P counties averaged 25 percent less

Victims of bullying may also be at risk for future crime.
A study by the U.S. Secret Service, conducted in
collaboration with the U.S. Department of Education,
examined 37 school shootings in the U.S. since 1974
and found that nearly three-quarters of the school
shooters had previously been bullied or injured by
fellow students.43
What works to stop bullying? The Olweus Bullying
Prevention Program enlists the entire school
community, from the principal to the bus drivers, in an
effort to communicate clearly to all students that bullying
is not accepted. The program works individually with
both victims and perpetrators along with their parents
to stop further bullying. Regular school rules against
bullying are established, class meetings on bullying are
held, and teachers are encouraged to establish positive
consequences for those who help prevent bullying and
swift, negative consequences for bullies. Schools ensure
adequate adult supervision of outdoor areas, hallways,
lunch rooms and other specific areas where bullying is
likely to happen. Parents are also included in the schoolwide effort through individual interventions with bullies
and victims. For example, talks with bullies and their
parents reinforce the message that bullying will not be
allowed. Meetings with victims and their parents stress
that there are adults at the school who will help. The
Olweus Bullying Prevention Program produced a 50
percent reduction of bullying in Norway and a 20 percent
reduction when it was replicated in South Carolina.44
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abuse and neglect, 33 percent fewer foster care placements, and
35 percent fewer emergency room visits or hospitalizations for
abuse.34 Other studies have shown that Triple P helps to reduce
behavior problems among children.35 In South Carolina, the cost
to implement the program was just $12 per child.36

COST SAVINGS
Smarter school discipline can also be more cost-effective. Given
the close link between suspension and grade repetition, limiting
the overuse of suspensions through smarter preventative steps
could help districts avoid paying for extra years of schooling.
For example, researchers found that the Good Behavior Game,
a program with proven long-term results, returned $31 dollars
to society for every dollar spent.37 The same researchers found
that school-wide positive behavior programs, such as PBIS and
Positive Action, produced average net savings of more than
$30,000 per student in the long-term, mainly as a result of their
impact on reducing crime and increasing success in school. Other
programs without such demonstrated long-term results will not
be able to claim such strong savings yet, but, if they are effective,
they should produce significant savings for society as well.

RECOMMENDATIONS FROM
Fight Crime: Invest in Kids
Improve data collection

involve primarily policy changes and then some training for
teachers and administrators. The expense is particularly low
compared to the amount of teaching time and resources currently
dedicated to managing disruptive students in school, in the
courts, and in juvenile facilities. Up-front investments can be far
more fiscally responsible and cost taxpayers far less in the end
than removing students from school unnecessarily.

CONCLUSION
The more than 80 law enforcement leaders of Fight Crime:
Invest in Kids Mississippi and 5,000 members nationwide
believe in punishment that fits the crime. Just as law enforcement
authorities need to sanction criminal offenders, school leaders
need the authority for serious cases, to suspend, expel or take
other school discipline actions including referral to the juvenile
justice system. However, in most cases, students and schools are
better served by alternative responses – and better yet, prevention
approaches that reduce behavior and discipline problems before
they happen. Several promising programs or a combination
of them can improve school climate and reduce disciplinary
problems. Local, state and federal officials should support these
approaches and encourage Mississippi schools to implement
effective discipline approaches to help students, improve the
learning environment for all children, and prevent more children
from entering the criminal justice system. That is how we will
build stronger and safer communities.

Schools should be required to collect and publicly report timely
and accurate data (disaggregated by income, race, etc.) on the use of
school suspensions, expulsions and other discipline approaches, as
well as on incidents of bullying, drug use and violence. They should
also be urged to routinely analyze that data to help influence their
discipline policies and the implementation of those policies. The
best way to address a problem is to understand it fully, and it is
difficult to do that without ongoing reliable data and analysis.
Implement evidence-based programs with fidelity
To effectively reduce suspensions and expulsions, these
interventions must be implemented as designed, with the proper
staffing, services and follow-through. If programs stray from the
evidence-based model, they may not demonstrate any results.
Local, state and federal initiatives should support programs with
the strongest evidence and provide sufficient support for proper
implementation.
Fund training for school staff on alternatives to suspension
Despite serving all students, not just those with discipline
problems, many of these approaches are low-cost because they
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Search for data on suspensions and expulsions in your
individual school or district by visiting ocr.ed.gov.
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